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Supported Employment Flow Chart 
Adapted from RMRTI 

For many years the characteristics of people with developmental disabilities 
led ftnandal supporters, service providers, and advocates to believe that 
competitive employment was not a viable vocational option and that all 
vocational planning should center on enhancing the individual's abilities for 
productivity and social appropriateness for sheltered environments only. 
More recently, however, research has demonstrated that many people with 
dlsablllties are capable of achieving substantial gainful employment which 
hat led to significant funding strategy changes, policy development, and 
program restructuring. 

The purpose of the supported employment model is to enhance the 
competitive vocational opportunities for people who have developmental 
disabilities. 

The motivation to investigate other strategies developed as a result of: 

• A significant concern regarding the high unemployment rates (50 to 75 
percent, US. Commission on Civil Rights, 1983) and chronic 
underemployment. 



FEATURES OF 
COMMUNITY 

INTEGRATED 
EMPLOYMENT 

• The cost of public income dependency through various fonns of public 
assistance fostering an additional and unnecessary burden on the 
nation's economy. 

• The role of work being perceived as beneficial in the development of a 
positive self-image. 

• A basic belief in the rights established for all individuals to access all 
environments including work regardless of personal attributes (race, 
sex, religion, handicap, etc.) 

The supported employment approach is seen as a mechanism to impact 
these concerns. Supported employment provides a variety of models to 
achieve integrated paid employment and thereby maximizes the ability of 
people with developmental disabilities to gain full independence. 

Given the long-standing commitment of rehabilitation facilities to respond to 
the vocational service needs of people with disabilities, the availability of 
expertise in program management, the established relationships with 
community employers, and available support services within facilities, it is 
logical for facilities to assume leadership in developing and implementing 
supported employment programs in local communities. 

Adapted from: Goodwill Industries of America, Community-based Rehabilitation Programs 

• Ptopk First - change from emphasis on skills to process of making 
decisions. 

• Place/train/support rather than train/place/pray 

• Performance in spedftc work situations rather than general work 
preparation 

• Emphasis on outcomes and employer requirements rather than 
rehabilitation expertise 

• Natural and integrated settings are used 

• Interagency collaboration and worker/families participation is 
necesury 

• There is commensurate pay, fringe benefits 

• There are employment options 

• Mechanisms are established that insure on-going support 



PLACEMENT MODELS 

IMPORT ANT TERMS 
TO REMEMBER 

Individual Placement Model 
Characteristics: competitive job with job coach support; need at least 1 

trainer for each worker 
Support: 1:1 training on job duties and other work 
Integration: daily interactions with non-disabled peers at worksite 

Enclave 
Characteristics: group of individuals with disabilities who are trained and 

supervised among workers without disabilities in industry 
or business; generally large host companies, often assembly 
work 

Support: training on job duties and other work behaviors; 
continuous presence of 1 supervisor for 6 -8 workers 
(typically) 

Integration: daily interactions on job site 

Mobile Work Crews 
Characteristics: a crew of individuals works from a van rather than a 

building performing service jobs in a community setting 
Support: training on service jobs and non-work behaviors; 

continuous presence of supervisor for 5 - 8 workers 
(typically) 

Integration: work in community settings 

Small Enterprise (Entrepreneurial ModeD 
Characteristics: a small business is established, employing workers with 

disabilities; often for people with the most severe 
disabilities integration 

Support: training on job duties and community integration; 
continuous supervision and behavioral intervention; 
continuous presence of more than one skilled supervisor 

Integration: community skills training; work in community setting 

The following terms are very important to the employment specialist. They 
help the spec:iaUst understand different aspects of the job and are essential 
for job success. 

AdYocacy 
any activity performed by a job trainer which promotes success for adults 
with disabilities in a competitive job. This includes fostering positive 
attitudes toward workers with disabilities in general while helping a 
particular employee adjust to his or her work environment. 



Consumer assessment 
evaluating an employee's potential for successful competitive employment 
based on interviews and informal observations. Interpretation of formal 
standardized evaluations and behavioral assessment of skills and abilities. 

Consumer· centered job placement 
an approach to job placement for persons who are disabled in which the 
employee is encouraged to assume primary responsibility for job 
development. 

Community-based 
normalized settings in the community in which the number of persons 
with disabilities approximates the normal occurrence of handicapping 
conditions in the total population. 

Community job market saeening 
a general screening of the community in which potential employers and 
jobs appropriate for individuals with disabilities are identified. 

Competitive employment 
regular jobs in the community, full or part-time, which are typically filled 
by non-disabled persons and which pay federal minimum wage or above. 

Competitive work training site 
a training site for persons with disabilities located at a regular business in 
the community where training of competitive job tasks take place. 

Developmental dlaabilitiu 
severe, chronic mental ard/ or physical impairments which occur at an 
early age (belore 18), and which are likely to continue indefinitely and 
have a pervasive effect on an individual's functional abilities and need for 
services. 

Diublllty 
the physical or mental condition(s) which materially limits an individual's 
activitia or functioning. 

Employability 
the ability to engage in productive work, separate from the pos.sibility of 
securing work. 

Employer contact 
contacting companies about specific job openings for workers with 
disabilities. 

Employment 1pecWist 
a professional penon who provides specialized job placement, job-site 
training, assessment and follow-along services to persons with disabilities 

· who are difficult to place into competitive employment. 



Employment related activities 
activities that will increase the independence, integration, or productivity 
of a person with disabilities in work settings. 

Enclave 
supported employment for a group of no more than 8 people with 
disabilities working with people with disabilities as part of a regular 
operation in an industrial or business setting. 

Environment analysis 
systematic observation of a job site to determine primary job duties, 
critical skills required, major work areas, job tasks, and time spent in each 
work area. 

Fading 
the process in which the job trainer, over a period of time, slowly and 
systematically decreases his or her presence on the job site. 

Follow-along/follow-up 
on-going assessment of an employee's job performance which begins after 
the job trainer has faded from the job site. Methods of evaluating 
employee progress include written evaluations, periodic on-site visits and 
telephone contact. Follow-along must include on-site visits at least twice 
monthly except for individuals with chronic mental illness for whom the 
contact may occur off the job. 

Full-time employment 
employed 35 hours per week or more. 

Initial training phase 
the period of direct instruction provided by a job trainer to an employee 
with disabilities on a competitive job site which can vary from several 
weeks to several months, depending on the skill level of the employee and 
the complexity of the job. 

Jobanalym 
a detailed, systematic recording of both specific job requirements and 
general work characteristics obtained from direct observation of the job 
site and from the employer. 

Job matching 
determining which employees are best suited for placement into existing 
job openings. Also called a compatibility analysis. 

Job development 
locating competitive jobs in the community that are appropriate for 
persons who are di.sabled. It consists of job market screening, employer 
contact, and job analysis. 
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WHAT/SAN 
EMPLOYllENT 
SPECIALIST? 

Job placement 
placing workers with disabilities into competitive jobs in the community. 

Job-site orientation and assessment 
the period of time immediately after an employee has been placed on a 
job during which a job trainer becomes familiar with the job and analyzes 
all job duties into sequential, teachable components. 

Mobile work crew 
providing paid work for a service performed in the community by 
supervised workers with disabilities who travel to the locations where the 
work is to be done (e.g. lawn maintenance). 

On-going assessment 
continuously monitoring and evaluating an employee's job performance 
through data collection, direct observation, and interaction with 
supervisors, co-workers, and family members. 

On-going services 
to provide training and employment for persons with disabilities and 
insure support on a lifelong basis if necessary. 

Pre-employment training 
teaching job skills and critical nonvocational skills that are marketable in 
competitive jobs. 

Rehabilitation 
training procedures designed to give people with disabilities the skills 
necessary for more normal social, vocational, and educational activities. 

• A penon who believes that individuals with severe disabilities can 
work in real setting for competitive wages. 

• A person who is skilled at communicating with parents/ guardians, 
employers, rehabilitation counselors, educators, case managers, social 
security representatives, and medical personnel. 

• A person who provides a service for rehabilitation counselors to 
purchase which increases employment service options for persons with 
severe disabilities. · 

• A penon who is skilled at matching consumer skills and interests to the 
job requirements and making the initial job placement amngements. 
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RESPONSIB/Lff/ES 
OF THE 

EMPLOYMENT 
SPECIALIST 

• A person who is skilled at utilizing behavioral training strategies at the 
job site to teach the job skills and work related behaviors necessary for 
job proficiency. 

• A person who is flexible, persistent, creative, patient, and motivated to 
work with difficult consumers, able to work unusual hours, and willing 
to get dirty; W ALI<S ON WATER. 

• A skilled professional who is a critical part of a supported employment 
service. 

Adapted from: Research and Re~bilitation Training Center Virginia Commonwealth 
University 

• Review consumer assessment for job match including consumer 
adaptive behaviors, parent/ caretaker attitudes, transportation 
possibilities, consumer's expressed willingness to work, and other 
relevant factors. 

• Informs and works with sOcia1 worker in communicating with family, 
care providers, case managers, and funding source representatives. 

• Surveys the community labor market to identify the types of jobs that 
may have vacancies or high turnover rates which appear to be suitable 
for the consumer. 

• Makes regular contacts with employers and potential employers to 
develop job opportunities appropriate for consumers. 

• Selects and places consumers in part-time and full-time paid 
employment with local businesses, private, and governmental agencies. 

• Prepares analysis of work enviro{\D\ent/ requirements and specific job 
analysis. 

• Arranges transportation to and from work site for consumers when 
necessary. 

• Develope and implements instructional plan for consumers on work site 
including specific skill training and adjustment to work environment. 

• Evaluates instructional plan and consumer progress weekly, making 
revisions whenever necessary. Obtains information from employer on 
consumer performance. 

• Develops and implements plan for ~ding from work site. 



KNOWLEDGE 
NEEDS OF THE 
EMPLOYMENT 

SPECIALIST 

RECOMMENDED 
ATTrrUDES OF THE 

EMPLOYMENT 
SPECIALIST 

• Does follow-up on all workers placed. 

• Participates in case reviews and goal planning for each worker. 

• Keeps on-site program staff informed about job market trends and 
training needs; meets with other job trainers regularly to exchange 
information. 

• Requirements and values of the local business community 

• Personnel policies and procedures of employers 

• Basic information regarding symptomology, treatment and 
management of symptoms of the disabilities represented by consumers 

• Self-management techniques 

• Basic behavioral analysis techniques 

• Basic pharmacology 

• Substance abuse symptomology, treatment and management 

• Local community support system. 

• Operation of Social Security system, requirements and impact on 
workers 

• Rights guaranteed to disabled workers 

• Date gathering, recording and reporting procedures 

From: Dlnl9y, 1Wm Ind MeUm. v .. .<1981) Training Ind Personnel Issues for Supported 
Empao,m.m Prognm1 Which S.W Persons Who are Severely Mentally Ill. Psychosocial 
~Journal. 11(2), tf1 -102. 

• Individuals who are disabled should have the opportunity to interact 
with non~bled workers in the work setting. 

• Individuals who are disabled can learn the skills they need to do 
meaningful work. 

• Individuals who are disabled should have the opportunity to work in 
settings that are compatible with their values and strengths. 



THE A·B·CS OF BEING 
A SUPPORTED 
EMPLOYMENT 

SPECIALIST 

• Individuals who are disabled can be expected to be responsible for 
meeting the requirements of the job and the work setting. 

• Individuals who are disabled should have the opportunity for support 
services when they need them even after nonnal working hours. 

• Family members, peers, helping professionals, and other persons 
significant to the individual who is disabled can make a contribution to 
the success of supported employment programs. 

• Employers appreciate and will accept assistance in learning how to help 
employees who are disabled to be maximally productive. 

• Individuals who are disabled need respect for who they are as well as 
hope for who they are capable of becoming. 

From: Danley and Mellen 

Atmosphere 
The climate of a work situation affects the relationships between the 
worker and coworkers, SE specialist, and members of the general public. 

Breaking the Myths 
There are subtle ways in which the SE specialist helps to break down the 
commonly held myths about the capacities of persons with severe 
disabilities. 

Compatibility Analysis 
A proc111 is followed to compare the unique competencies, needs, and 
desired outcomes of a worker with corresponding factors that are 
observed in community employment. Based on these factors there is a 
determination of a goodness-of-fit between an individual and an 
employment situation. 

Dynamic Assessment 
There is a need to develop assessment strategies with attention to the 
natural cues in work settings. Baseline and training data collection 
procedures assist the SE specialist with making decisions about what to 
do next 

Empowerment 
Inaeuingly, we must transfer decision making control to the worker, his 
or her advocates, and family members. 
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Families 
Be sensitive to the dreams and desires of family members while 
providing supports which allow their loved ·ones access to a better 
quality of life through work. 

Generalization 
Verify the occurrence of targeted activities with different persons, 
different equipment, and in several different settings. 

HeartL 
A caring attitude with concern for the advancement of a person's lifestyle 
entails an affection toward empathy with adults with severe disabilities. 

Individualized Prompt Sequence 
All workers require a sequence of assistance that is tailored to their 
unique learning needs. The systematic use of prompts provides for 
consistency of instructional support. 

Jack Of All Trades 
Each Se specialist wears many hats, but one statement, "The buck stops 
here", best exemplifies the multiple responsibilities and skills that are 
required for this challenging occupation. 

Knowledge 
The job of an SE specialist requires the attainment of critical 
competencies that must be mastered prior to involvement with workers 
with the most challenging behaviors. 

Leaming 
Each agency needs to provide several avenues for increased learning of 
current state-of-the art practices in supported employment. 

Mluion Statement 
The mission of the supporting agency needs to be clearly articulated and 
the guiding principles must be implemented by SE specialists. 

Oulccmln 
What is being sought as a result of work? Quality of life outcomes 
become the yardstick from which to measure the successfulness of our 
interactions with a worker with a severe disability. 

Problem Solving 
Lilce a detective, an SE specialist looks for clues for how to proceed 
further. Decision making skills are developed from a menu of available 
options. 

Quick on Your Feet 
The unexpected happens and SE specialists need to react quickly and 
with decisiveness. 
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COMPONENTS 

Recognition 
There needs to be multiple ways to reinforce an SE specialist for a job 
well done. 

Supports 
The follow-along phase of employment support should involve an 
emphasis on establishing natural support from within the community 
employment setting. 

Task Analysis 
Dividing an activity into smaller, more manageable activities is a critical 
skill that enables the SE specialist to highlight difficult to learn sections of 
the work activity. 

U the Employment Specialist 
YOU are the vital link in the successful implementation of supported 
employment. Without you none of this could be possible. 

Work Related Skills 
Focus on those survival skills that enable the worker to participate fully 
in the work setting. This involves social, communication, hygiene, and 
general personal interaction skills. 

Xtra 
It is the subtle, extra effort by the SE specialist that often results in the 
difference that makes for a successful experience for the worker with a 
severe disability. 

Yes I Cm Attitude 
Marc Gold once stated, 'What do you do next? and if that doesn't work, 
what do you do next? and next? ... 

Zzzzrzn 
Dram of possibilities for the future. The vision for the future is formed 
by the daydreams of the present. 

by Ernie Panclofar, Institute for HWNn Resource Development, 78 Eastern Boulevard, 
Clueonbwy, er 06033 

JOB DEVELOPMENT 

1. Community Job Market Screening 
2. Employer Contact 
3. Job Analysis 



CLIENT ASSESSMENT 

1. Interviews and Informal Observations 
2. Interpretation of Formal Evaluations 

r 
a. performance based on task analysis of job duties 
b. production rate recording 

JOB PLACEMENT 

1. Job Match - key factors 
a. accessibility 
b. motivation 
c. family support 

2. Family I Residential Staff Contact - key concerns 
a. transportation 
b. benefits 

3. Interagency Collaboration 

JOB SITE TRAINING 

1. Training Plan Development 
2. Orientation - Skills Training - Stabilization 
3. Fading 

FOLLOW·ALONG 

1. On-Site Visits and Phone Contact 
2. Employee Input 
3. Supervisor Evaluation 
4. Parent - Guardian - Staff Input 

. FIVm: Tau WorkNet; Job Coach Training Manual 
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CONSUMER 

ASSESSMENT 

ASSESSMENT 
AND SUCCESS 

ON THE JOB 

OVERVIEW OF 
INFORMA noN 

CONTAINED IN A 
VOCAnONAL 

PRORLE 

The major forms of consumer assessment that are useful to a job trainer include: 

• Interviews and informal observations with consumers, primary caregivers, and 
current or past work or school supervisors; 

• 'The interpretation of fonnal educational, vocational, social, psychological, and 
medical evaluations; 

• Behavioral aS!eSSment in a real work setting of a observational and task · 
analytic assessment of skills identified in the environmental analysis. 

Consumer assessment inlonnation, both formal and informal, provides the job 
trainer with an overall view of the consumer in regard to placement in competitive 
employment. 

• A poor predictor of future work perfonnance is diagnostic category. 

• A poor predictor of future work perfonnance are tests of intelligence, 
aptitudes and penona..lity. 

• 'There is little or no ccme~tion between a person's symptOmatology and 
functional skills. 

• 'There is little or no c01Ttlation between a person's ability to function in one 
particular environment such as a classroom and that same person's ability to 
function in a different environment such as a job. 

• A good predictor of future work performance is a person's ability to "get along" 
with others. 

• The best paper and pencil test predictor of future work perfonnance are tests 
which meuure self concept in the role of "worker." 

:Adapllld from: The Vocational Functioning of the Slwrely Psychiatrically Oiubled: A Table 
of a-rch IWlults. • Williuns A. Anthony, Ph.D., Bolton University 

A. VOCATIONAL PROmE 

1. Identification lnfonnation 
L Name 
b. Date of birth 
c. Social Security number 
d. Address and phone number 
e. Marital status 
f. Current occupation/ status 
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2. Residential/Domestic Information 
a. Family <parent/ guardian, spouse, children, siblings) 
b. Extended family 
c. Names and ages of person living in same residence 
d. Residential history 
e. Family support available 
f. Description of typical routines 
g. Friends and social group(s) 
h. Description of neighborhood 
i. Location of neighborhood 
j. Services near home 
k. Employment near home 
I. Transportation availability 

3. Education Information 
a. History and general performance (from records, interview, observations> 
b. Vocational programming/performance 
c. Community functioning programming/ performance 
d. Recreation, leisure programming/ performance 

4. Work Experience Information 
a. Informal work performed at home 
b. Formal chores at home 
c. Informal jobs performed for others 
d. Sheltered employment 
e. Paid work (non-sheltered) 

S. Summary of Present Level of Performance 
a. Domestic skills 
b. Community functioning skills 
c. Recreation/leisure skills 
d. Academic skills (rading, math, time, money) 
e. Motor I mobility skills 
f. Sensory skills 
g. Communication skills 
h. Social interaction skills 
i. Physical/halth relaled skills and information 
~ Vocational skills 

6. Leuning and Performance O\ancteristk:s 

7. PrefetalCCS 
L Type of work the applicant wants to do 
b. Type of work the parent/ guardian feels is appropriate 
c. What the applicant enjoys doing at home 
d. What does the applicant find rein.forcing? 
e. Oblervations of the kinds of work applicant likes to do best 
f. Obeervations of 90dal situations applicant likes best 

8. Connections 
a. Potential employers in family 
b. Potential employers among friendl 
c. Potential employment sites in neighborhood 
d. Busines1/employer c:ontacts for lftds 
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GUIDELINES FOR 
DEVELOPING A 

PR OR LE 

9. f1exibility/ Accommodations Which May be Required in Workplace · 
a. Habits, idiosyncrasies, routines 
b. Physical/health restrictions 
c. Behavioral changes 

B. DESCRIPTION Of "IDEAL" EMPLOYMENT SITUATION 
(This is a composite, based on input from trainee, parents/guardian, service 
agency staff and data from profile. 

1. Arrange to meet with the person of concern and his/her family at the person's 
home. This meeting should serve as a basis for compiling information necessary to 
complete the profile. The meeting should last approximately 1 - 1 1 /2 hours. 
Permission should be obtained to perform the following activities 

2. Before or after the meeting, drive or walk throughout the immediate 
neighborhood for a radius of about 1/4 to 1/2 mile. Note appropriate dimensions 
outlined on profile. 

3. Meet with selected direct !erVice staff who have provided the person of concern 
with instruction, preferably in integrated settings. 

4. Contact advocates or close friends of the person to gain information concerning 
the person's social life, preferences and connections. 

S. Observe the penon (with his/her penniSsion) during the activities which 
comprise the majority of his/her day. 

6. A«0mpany the penon on a plaMed community-based activity. Note the amount 
of assistance required, the person's attention to natural cues, his/her reaction to 
the activity and any important behavior changes from thOse observed in Item #5. 
<Examples: going out to at, going on a shopping trip, etc.) 

7. Review files and records of current and put services provided to the individual, 
including IEP's. 

8. Compile all information using the Vocational Profile fonn, using complete 
9efttenclls and descriptive narrative as much as possible. 

9. Distribute the completed Profile to all penons involved in the employment of the 
applicant the applicant, parents, employment specialist, rehab counselor, etc. 

10. Hold a planning meeting at which the information developed during the profile 
activity is used to target types of jobs felt to represent a good job match and 
specific employment sites for job development by the employment specialist. This 
meeting should be attended by the applicant, his/her parents or care givers, if 
appropr iallt, the employment specialist, a local rehab counselor and anyone else 
who might be able to offer Ulistance in marching and targeting potential 
employment opportunities. 
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SELECTED OVERHEADS 
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SUPPORTED EMPLOYMENT IS BASED ON 

FOUR MAJOR CONCEPTS: 

· CONSUMER DRIVEN 

VALUES BASED 

OUTCOME ORIENTED 

MULTI-AGENCY INVOLVEMENT 
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TEN CRITICAL VALUES 
NECESSARY FOR SUCCESSFUL 

EMPLOYMENT PROGRAMS 

1. WORK OPPORTUNITIES SHOULD 
TAKE PLACE IN INTEGRATED 
SETTINGS 

2. DECENT PAY SHOULD BE 
AVAILABLE FOR MEANINGFUL 
WORK 

3. CLIENTS NEED TO HAVE CHOICES 
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4. CLIENTS NEED TO SATISFACTORILY 
PERFORM THE JOB AND CANNOT BE 
CARRIED AS ·cHARITY• 

5. BUSINESS AND INDUSTRY MUST 
BE SURVEYED FOR THE MOST 
APPROPRIATE JOBS 

6. TRAINING MUST REFLECT LOCAL 
LABOR MARKET NEEDS 
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7. PARENTS MUST BE INVOLVED 
AN,D PLAY A SIGNIFICANT ROLE 

8. PARENTS MUST BE KNOWLEDGEABLE 
OF VOCATIONAL ALTE-RNATIVES 
AVAILABLE AND SOCIAL SECURITY 
LAWS 

9. TRAtNtNG MitJST REFLECT 
COMMUNtTY-BASED ORIENTATION 

10. GRADUATES OF SCHOOL PROGRAMS 
NEED TO BE SYSTEMICALLY 
TRANSITIONED INTO EMPLOYMENT 
PROGRAMS 



r:rrecuve c:mp1oymeot tipec1alists 

- Ongoing staff development 

- Cross training and cross duties 

· Job/consumer matching 

·Team work 

Assimilating/integrating into the company 

j l Culture 

\ Fading 

( Promoting Independence 

l Creativity 

Communication 

Energy 

\_ 
1 Ability to work independently 

\ . 
- Flexible 

\ CommittedNalues 
{ 

Visionary 

Texas WorkNet/UniverMy of North Texas 1990 
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INDIVIDUAL SPECIFIC INTERVENTION 
DEFINITIONS 

DIRECT SERVICE ACTIVITIES 

JQQ Development 

Time spent contacting various community employers regarding 
current and future job openings. 

JQ.Q Placement 

Time spent accompanying the individual for the job interview; 
getting details such as job/task analysis, schedule of work; 
completing Targeted Job Tax Credit form, other necessary 
information before the start of employment. 

JQ.b Sile Training 

Time spent on orientation and training the individual at the 
job site. 

Active intervention - Time actually spent working with the individual 

Fading - Time between periods of active intervention. Period of 
stabilization included here. 

Qff-Slm Training 

Time spent training the individual in other than directly related to 
job skills while he/she is not at work. Example: Transportation 
training 

Direct Employment Advocacy 

Time spent advocating for the individual with job site per personnel 
for purposes directly related to employment. Follow along services 
included here. 

Individual ~ Family Orientation 

Time spent explaining and gaining the support of the individual and 
family about supported employment. 
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THREE ll\1PORTANT VARIABLES FOR 

l , SUCCESSFUL TRANSITION OUTC0~1ES FOR 

STUDENTS WITH DEVELOPMENTAL DISABILITIES 

E>roSJE TO lNTEGOATED WJISITES 

1WP-02/89 

-·· 
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IMPLE­
MENTATION 

SPECIFICATION 

CRYSTALLIZATION 

EXPLORATION 

COMPREHENSIVE CAREER EXPLORATION MODEL 
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Job Analysis 

An initial job/job site analysis should include more than just the job. Information that should 

be gathered includes: 

information about the application process 

interview system 

hiring/firing procedures 

paperwork for new employees 

environmental and physical structure 

safety requirements 

pay, benefits, and payment schedule 

work schedule 

uniform or equipment requirements 

job description 

channels of communication 

company culture 



Core Routines 

The main reason the job exists 

What are the major tasks of the job 

How do you know when to do them 

How do you do them 

Can it be done differently 

Can you get help 

Who would help you 

Episodic Routines 

Things that you do on an infrequent basis 

What are they 

How do you know when to do them 

Do you do them alone 

Do you do them somewhere else 

Job Related Routines 

Items that are not part of the job but are necessary to being able to perform the job 

Where are the restrooms 

Where do you take your break 

Who do you talk to if you need something 

How do you get your paycheck 

What do you do if your sick 



Company Culture 

What things are unique about this organization 

How do people dress (clothes & footware) 

Do others bring their lunch 

What secret language is used 

How do others act 

Do others listen to the radio while they work 

Are outside activities sponsored or encouraged 

What behaviors are not tolerated 
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Initial Job/ Job Site Analysis 

Surveyor: __________ _ Date: _____________ _ 

Cor::pany:-------------------------------~ 

Address=---------------------------------

-:-elephone:~_..__ ______ _ Contact Person: __________ _ 

Brief Description of Job:--------------------

=================================================~==== 

I'."JSTRUCTIONS: Rate all items (+)or(-) in increments of 1 to 5 as they apply to tr.e job ycu are 
s:.:.rveying. Example: Transportation ( + + + +) Important Factor 

Math, Reading (-----) Not Critical to Job 

JOB FACTOR RATING 

1. Availability .................................................... .' .................................... ( 
2. Transportation .................................................................................... ( 
3. S trengt.h......................................... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ( 
4. End'llrance .......................................................................................... ( 
5. Physical Mobility ................................................................................ ( 
6. . Environment (Hot,Cold,Noise) ........................................................... ( 
7. Special Uniform, Equipment .............................................................. ( 
8. Public Visibility .................................................................................. ( 
9. Health, Sanitation Requirements ....................................................... ( 
10. Employee Beha'Vior ............................................................................. ( 
11. Communication. ................................................................................. ( 
12. Work Rate/Quality ............................................................................. ( 
13. Math, Reading .................................................................................... ( 
14. Task Sequence ..................................................................... ............... ( 
15. Color, Size Discri.min.ation ...................................... ........................... ( 
16. Large Worker Group .......................................................................... ( 
1 7. Small Worker Group .......................................................................... ( 
18. Structured Work Environment ........................................................... ( 

) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
'\ 
J 

) 
) 
) 
) 
) 

Additional Comments=-------------------­
(RE: This Job) 

19. Is This a Pkce You Would Like To Work? 

Texas WorkNe!, University of North Teus, 1990 
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VOCATIONAL PROFILE 

- Eligibility assured/zero rejection 

- Employability assumed for all 

- Strategy for job matching attempts to balance the need to compile 
accurate and meaningful information with natural and Individualized 
aspects of acquiring employment. 

- Focuses on consumers demonstrated skills, experiences, 
- preferences, connections and need for accommodation. 

- Same considerations that .fill job seekers look for. 

- Power (but not responsibility) given yg by providers to consumer. 

- Process fs cooperative rather than evaluative. 

- Employment Specialist compiles, coordinates Information from all 
parties, i.e. 

Psychologist, VR Counselor, famlly, friends, teachers, Adult Service 
Providers and especially the Consumer. 

- Process Is optimistic rather than pessimistic. 

- Process Is Inclusive rather than exclusive 

f i - Process Is equal rather than hlerarchlcal 

Adapted from: UCPA New Way of Thinking 
National Demonstration Project on Supported Employment an Update.July, 1989 
Mlchael Callahan 



AREAS TO ADDRESS 

o Domestic Domain 

o Community Domain 

o Recreation/Leisure Domain 

I 

I . o Work/School Domain 



J . Employment Profile 

The employment profile combin .. ICC\.lrate vocabonal informa!jon witli th• natural and individualized aspec:s 
of employment. Th• profile inelud .. infOtmaEJon tl'\al canncx 0. captured in a vocationaJ evaluation. ~)i , s 
information seeu to have ecological validity raui.r tnan s:>redietiv• validity. It iS important tnat 1n re1a:1or. : ~ 
asseuing and matching for emplOyment, that tl'le petSOn's accumulatlvt experience, skills, preferences. neec:s 
and support system are considered. 

PERSONAL INFORMATION 

0.0.8.: ___________ _ 

Addtea: ____________ _ 

RESIDENCE INFORMATION 

A. Cutrerl r~ alUI (Chedl One) 

N. hOfnl wth famtt = Gtoup hOfM. (type) 

-'~ l~CS. 

Phone#: ___________ _ 

.S.S.#: ____________ _ 

= 9lrw (apllln) ---------------

a. Ult .. nwnbel'I Mng In the l'IOuMftcld 

~ Bdc=nt? 

1 .. ~----------------------------------------­
~.~------------------------------------------------------­~----------------------------------------------~-------­'·-------------------------------------------------------------­~-------------------------------------------------------

EmpkMnlnl 

1 .. ~---------------------------------------------,_.;--------~ 
~-----~·----------------------------------------------­~---------------------------------------------­'·------------------------------------------------------­~-------------------------------------



{ COMMUNITY INVOLV!M!!NT IN,ORMATlON 

F r!9uenc:_t 

AFimU'1·--------------------------------------------------~ 
B.Fnendl·~-:-----:--------------------------------------~~~ 
C. GrouP9 (ct111cf\ MC.) • -----------------------

0. lndlvidu~~ • -----------------------------~ 
E.Otner·------------------------------------~ 

ACAOEMIC INFORMATlON 

A.MatnSkllJs·~-------------------------------------
8. Reldlng Skffll · --------------------------
C. Writing Skilll • 
O.Ad\tanc:edAcadem;:::~IC/1"'.':':ICM':'::~ical":':"":S~k1111::-·------------------------------------~ 

WORK IX!IRIENCI INPORM,ADQN 

A. Cher• reguJartt petfonnld •heme 

Frpmncy QtqrM of lndtptndfnc! 

1---------------------------------------------------------------3, ___________________________________________________________ ___ 

'--------------------------------------------------------------
Dtqm gf lndtptndtnc! 

3---------------------------------------------------------------­'------------------------------------------------------------
JOI P81fl81NCI INfOBIMDQN 

Prpile115S I ,,,,, m p 
1.._ __________________________________________________________ __ 

3·--------------------------------------------------------------
4, __________________________________________________________ ~ 

1 _______________________________________________________________ ~ 

3, ____________________________________________________________ ~ ,, ____________________________________________________________ ~ 



{ 
c. Consumers liku and dis!ilcn 

'M'lf Werts tor tht Consumer 'Ml« 00tsn·r Wort fort,.,, Consul'l"ler 
(Envircnmtntal Preferenees) 

1~------------------------------------------------------------------
2~------------------------------------------------------~ 
3~--------------------------------------------------------------~ 
4~------------------------------------------------------------------

o. Consumer and family eoncems and so4utionl to"'• eonc:.ms. 

Cone1m1 

'----------------------------------------------------------------~ 2------------------------------------------------------------3-----------------------------------------------------------­··---------------------------------------------------------
EMPLOYMENT CONSIDEMDON IN,OBMADON 

Ctp1ctt111 

Strengtn·-------------------------------------------------------­Endutanc8·---------------------------------------------------------­
PhysicalMobillly·------------------------------------------------~ 
Comrnun;caJon------------------------------------------------­Sccial~•rac:dOn·------------------------------------------------------
~-------------------------------------------------------~ TimeAwarwnea·--------------------------------------------------------
TrweJSldlll·--------------------------------------------------------~ Hat)b.Routinel·------------------------------------------------­
S~·----------------------------------------------------------~ Accetl~i!Jty~·--------------------------------------------------Renab. T~ 

EMPLOyMEN'[ !OSSlllLJDll 

A. Pel .. ~n In tl'9 fM'lt/ 

1----------------------------------------------------------------

•----------------------------------------------------------------

·---------------------------------------------------------------



1~----------------------------------------------------------~ 2., __________________________ _ 
31 _______________________________________________ _ 

'·-------------------------------------------------------

1-------------------------------------------------
3·-------------------------------------------------------­
'--------------------------------------------------------~ 

Tw ~ unhlnl) d NOrtft TW. 1.a. 
.,._.., rran: ,..... .,., cr·;r.. 'VOClllOnlt PrafW, 

OWtwn. .... ~ MTC. Virginia 
Ccmnanwtllh UrMrlly; Mcul Ind Zl"""w.-mlc. .. 
.. ,. Miit.at&. 



Situational Assessment 

Situational assessment is an employment exploration tool for both the consumer and the employment specialist. Situational assessment should vary in 
content and scope so that the individual can demonstrate potential in the areas critical to employment outcomes. The use of this tool will provide the 
employment specialist a comprehensive and functional assessment that enhances the total employment profile of the individual. 

IT MUST BE PERFORMED IN THE NATURAL SETTING. 

Date: Date: Date: 

Name: 
Site #1 Site #2 Site #3 

Location and 
Brief Description 

of 
Duties and Tasks 

Physical Areas Describe Workers' Performance Describe Workers' Performance Describe Workers' Performance 

Strength 

Endurance 
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Site #1 Site #2 Site #3 

Functional Areas Describe Workers' Performance Describe Workers' Performance Describe Workers' Performance 

Communication 

Time 
Awareness 

Functional 
Reading 

Functional Math 
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Site #1 Site #2 Site #3 ' 
I 

Affect Area Describe Workers' Performance Describe Workers' Performance Describe Workers' Performance 

Environmental 
Tolerance 

I 

Handling Stress 

Social 
Interaction 

Motivation 

Texas WorkNet, University of North Texas, 1990 



Significant Impact 

•Environmental Stimuli­
(sounds, light, heat, etc.) 

• Emotional Stimuli-
(persistence, motivation, structure, etc.) 

• Sociological Stimuli- (responses to 
people, group work vs. individual, etc.) 

• Physical Stimuli-(perceptual factors, mobility, etc.) 



KEY FACTORS JOB MATCHING 

Accessibility to Job 
• 

Client Motivation 

Physical At)ility 

Family Support 

Social Behavior 

Daily Living Skills 

- -- - . - -



A SYSTEMATIC ANALYSIS 
OF 

PERSON JOB ' ~ .---------------
AVAILABILITY FOR WORK HOURS 

TRANSPORTATION NEEDS TO JOB 

FAMILY SUPPORT 

PHYSICAL CAPABILITIES 
AND 

DEMANDS OF JOB 

APPEARANCE REQUIRED FOR JOB 

JOB INTERESTS 
_J 

I 
PROPOSED JOB MATCH 



By Person 

Choices 

,. Images and ideas about desirable future 

,. What offers the best opportunity? 

By Others 



Family Culture Supports 

What Fits What Doesn't Flt 

• 



Tips For Working With Families 

• Resist La be ling 

• Solicit and incorporate family opinions 

• Learn about the family system 
Family Values 
Family Dynamics 

• Be available 

• Be accommodating to family schedule 

• Stay informed and kftp families informed 
Service OptiOI\ 
"Working the System" 

•Listen! 



QUESTIONS 

INTEREST SOLUTIONS 

Security 

Transportation 

Benefits 

Communication 

Isolation 

Termination 



• 

TRAINING GUIDEUNF.S FOR JOB COACHES 

• Develop the Tnining Plan around the 
WORKER'S individual learning style and 
the EMPLOYER'S specific requirements. 

• Encourage the worker's self-management. 

• lasare that ,oar lateneatloa is: 

11ae lowest level necessary to 
accomplish the desired ruulL 

Image enhancing, not stipuUizin& 

Fade-abk 

• Keep yow fadal apreuloll alld tome of 
YOice coaslsteat wltll JHr latelldecl 
mess•p. • 



WHERE DO WE GO FROM HERE? 

1. WllO El.SE is needed to work oa tlais besides 111? 

2. WHERE do we begin? 

3. HOW do we begin? 
(p•oae call, meetina, letter, etc.) 

4. WllO will DO wUt? 

I 

5. WHEN do we start? 

6. When ••d Wlaere do we NEXT MEm 



FYI 



DEPARTMENT OF LABOR MATERIALS 

Handy Reference Guide to the Fair Labor Standards Act 
'NH Publication 1282 
Revised April 1990 

Employment Relationship under the Fair Labor Standards Act 
WH Publication 1297 
Revised May 1980 
Reprinted August 1985 

Child Labor Requirements in Nonagricultural Occupations Under the Fair 
Labor Standards Act 
WH-1330 
Revised August 1990 

Child Labor Requirements in Agriculture Under the Fair Labor Standards 
Act 
WH Publication 1295 
Reprinted February 1984 

Employment of Full-time Students at Subminimum Wages under the Fair 
Labor Standards Act 
WH Publication 1250 
Revised February 1980 

U.S. Department of Labor Program Highlights 
Fact Sheet No. ESA 86-4 

Employment of Handicapped Workers in Supported Work Models Under 
the Fair Labor Standards Act 
Fact Sheet No. ESA 87-19 

Employment of Young Workers at Special Minimum Wages Under the Fair 
Labor Standards Act 
Fact Sheet ESA 86-4 

Hours Worked in Residential Care (Group Home) Establishments ·- Sleep 
Time and Related Issues - - Enforcement Policy 
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U.S. Department of labor 

STATEMENT OF PRINCIPLE 

~n:o1ovrre1t Stanaaras Adm1nistrat1on 
Nage ana Hour Division 
Washington, O.C . 20210 

The U.S. Department of Labor and community-based rehabilitation organizations are 
committed to the continued development and implementation of individual .vocational 
rehabilitation programs that will facilitate ·the transition of persons with disabilities into 
employment within their communities~ This transition mu.l\t take place under conditions 
that will not jeopardize the protections afforded by the Fair Labor Standards Act to 
program participants, employees, employers or other programs providing rehabilitation 
services to individuals with disabilities. 

QUIDELINES 

Where ALL of the following criteria are met, the U.S. Department of Labor will NQI 
assert an employment relationship for purposes of tl)e Fair Labor Standards Act. 

• PartJcipants v.111 be individuals with physical and/or mental disabilities for whom 
competitive employment at or above the minimum wage level ·is not immediately 
obtainable and who, because of their disability. wiU need intensive ongoing 
support to perform in a work setting. · 

• Participation will be for vocational exploration, assessment or training in a 
community-based _placement work site under the general supervision of 
rehabilitation organization personnel. 

• Community-based placements will be clearly defined components of individual 
rehabilitation programs developed and designed for the benefit of each individual. 

· The statement of needed transition scrViccs established for the exploration, 
assessment or training components will be inclu(ied in ·the person's lndividuali.,ed 
Written Rehabilitation Plan (IWRP). 

• lnfonnation contained in the IWRP will not have to be made available, however, 
documentation as to the individual's enrollment in .th~ community-based 
placement program will be made available 'to the Department of Labor. The 
individual and, when appropriate, the parent or guardian of each individual must 
be fully informed of the IWRP and the community-based placement component 
and have indicated voluntary participation with the understanding that 
participation. in such. a component does not entitle the participant to wages. 

• The activities of the individuals at the community-based placement site do not 
result in an immediate advantage to the husiness. The Department of Labor will 
look at several factors. 



1) There has been no displacement of employees, vacant positions have not 
been filled, employees have not been relieved of assigned duties, and the 
individuals are not performing serviccsJhat, although not ordinarily 
performed by employ~ clearly arc of benefit to the business. 

2) The individuals arc under continued and direct supervision by either 
representatives of the rehabilitation facility or by employees of tne 
business. 

3) Such placements are made according to the requirements of the 
individual's IWRP and not to meet the labor needs of the business. 

i . 

4) The periods of time ,spent by the individuals at any one site or in any: . 
cleariy distinguishable job clas.wcation are specifically limited by the 
IWRP. . 

• While the existence of an employment relationship will not be determined 
exclusively on the basis of the number of hours, as a general rule, each 
component will not cxcccd·the following limitations: 

Vocational explorations S hours per job experienced 
l 

Vocational assessment 90 hours per job experienced 

Vocational· training 120 hours per job experienced 

• Individuals arc not entitled to employment at the business at the conclusion of 
their IWRP, however1 once an individual becomes an employee, the person 
cannot be considered a trainee at that particular community-based placement 
unless in a clearly distinguishable occupation.. 

An employment relationship will exist unless all of the qiteria described in the poliCJ is 
met. If an empl.cJyment relationship is found to exist, the business will be held 
responsible for full complia.Jt(e with the applicable sections of the Fair Labor Standards 
A~ including those relating to child labor. 

Businesses and rehabilitation organizations may, at any time., ronsfder participants to be 
employees and may structure the program so that the participants are compensated in 
accordance with the requirements of the Fair Labor Standards Act Whenever an 
employment relationship is established, the business may make use of the spedal 
minimum wage provisions provided pursuant to section 14(c) of the Act. · 

D~ .. · 
'.: ationai ?.eh a oi l:.. t a tion Facilities 

( o aL .. : :.. : i.o c 

~l?~L,1 
Karen R. Keesling, Acting Ad~istrator 
\.lage and Hour Divi s ion 
U. S . De part@cnc o t Labor 
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PL 102-569: I 
The Rehabilitation Act Amendments of 199~ 

1i r1:llllllllll1:;i i!:lil 
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•••• We can be proud of this landmark piece of legislation that will ultimate/_ 
facilitate employment outcomes for individuals with the most sever, 
disabilities. This law will afford people with disabilities the opportunity tc 
take advantage of the Americans with Disabilities Act. These Amendment: 
pull together the best of what we know about how to assist people wit/ 
disabilities and their families. The rest is up to us .... 

The Rehabilitation Act Amendments of 1992 were signed 
by the President on October 29, 1992 and became Public 
Law 102-569. These amendments are much more than a 
starus-quo reauthorization or continuation of the Federal/State 
Rehabilitation Program. Substantial adjustments are made in 
the principles. purpose, process. and outcomes of the 
Rehabilitation Program to support persons across the full 
range of type and extent of disability to attain and maintain 
employment outcomes appropriate to their interests and 
abilities. 

The Amendments are guided by the presumption of 
ability. A person nith a disability, regard.Jess of the 
severity of the disability. can achieve employment and 
other rehabilitation goals. if the appropriate services and 
-;upports are made available. Therefore, the primary 
responsibilities of the vocational rehabilitation system are to: 

• Assist the individual with a disability to make informed 
choices about potential employment outcomes that result 
in integration and inclusion in the community. 

• Develop an individualiz.ed rehabilitation program with the 
full participation of the person with a disability. 

• Match the needs and interests reflected in the 
individualized programs with the appropriate services and 
supports including rehabilitation technology, supported 
employment, and others. 

• Proacti vely foster woperntive working relationships with 
other agern.: ies and programs, including local education 
authorities. to unify the service system. 

• Emphasiz.e the 4uality of services and the accountability 
that .'>e rvice representatives have to honor the dignity. 
participation, and growth of persons with disabilities as 
their employment interest<; develop over time. 

- Dr. Paul Wehman, Director RRTC 

There is now a consistent set of public legislatior 
through the Americans with Disabilities Act (ADA). the 
Individuals with Disabilities Education Act (IDEA). and the 
Rehabilitation Act Amendments of 1992 providing guid<lllce 
to employers, education authorities. rehabilitation service 
managers and providers, and others in how to support persons 
with disabilities. The Rehabilitation Act Amendments ot 
1992 support the actual service systems through which 
employers can find assistance and expertise in identifying and 
completing . the reasonable and appropriate job 
accommodations called for in the ADA. They establish a 
basis in the adult service system for accomplishing the 
transition preparation, planning, and implementation activities 
found in the IDEA. Finally. the Rehabilitation Act 
Amendments put the abilities and choices of persons with a 
disability first and challenge the services system and the 
greater community to support their efforts to work. live. and 
participate in the community. This newsletter will describe 
a number of the major components of the Rehabilitation Act 
Amendments in the Title I state grant progrnm for vocational 
rehabilitation services and the Title VI. Part C supported 
employment services progrdl11. 

• Grant Revell, l>iredor 
Virginia Commonwcalt11 Uni versity's 

Technical Assistaocc Center on Supported Employment 

A Joint Publication by 
The Rehabilitation Research and Training 

Center on Supported Employment, 
Virginia Commonwealth University's Supported 

Employment Technical Assistance Center, 
and 

The United Cerebral Palsy Association, Inc. 
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Value-Based Framework 
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The statement of purpose and policy is a reaffirmation of the precepts (~f the Amt.>riwn.1 11 ifl 
1111111111 i Disabilities Act, which has been referred to as the 20th century emancipation proclamation f o 

•
1 ii 11 111 • · individuals with disabilities. It is the Committee's intent that these principles !{uide the policies 

I I I I I I I I I practices. and procedures developed under all titles of the act ... The terms "INCLUS/O,V and 
ISTEGRA TION" are included in this section of the bill, in the findings, purpose, and policy sections of Title I . and i1 
numerous other places throughout the Act. The Committee intends these references to reinforce the principle tha, 
individuals with disabilities, regardless of the nature, type, or severity of disability, should have the same opportunit) 
as their nondisabled peers to experience and enjoy working, leisure time activities, and other life experiences in our 
society (Senate Report 102-357. p. 14-15.) 

111.is language from the Senate Report creates a value­
based framework to focus all programs authorized 
through and funded under the Rehabilitation Act. More 
than any other legislation since the enactment of the Ameri­
cans with Disabilities Act in 1990, the Rehabilitation Act has 
taken the principles and policies of the ADA and translated 
them into statutory language. The law now recognizes that 
disability is a "natural part of the human experience" and "in 
no way diminishes the right" of individuals to live indepen­
dently, enjoy self-determination, make choices, contribute to 
society, pursue meaningful careers, and enjoy full inclusion 
and integration in the economic, political, social, cultural, 
and educational mainstream of American society. 

Prt>sumption of Ahilitv 

It is important to realize that the reauthorization of the 
Rehabilitation Act assumes that people with disabilities 
can work. Previously, an individual had to have evaluations 
to determine his/her "rehab. potential" and the "feasibility" 
for "employability." Often these evaluations concluded that 
persons with the most severe disabilities were not eligible for 
services. However, since advances in technology and 
supported employment, disability can no longer be equated 
with an inability to work. In assuming that people with 
Llisabilities can work, several critical changes will occur. 

• The notion of feasibility is removed. 

• The rehabilitation counselor must demonstrate that 
no employment outcome is possihle in order lo 
determine a person ineligible . 

• The burden of proof for accessing the system shifts 
from the individual to the rchahilitalion system. 

1.1 1'..!il>ilit\: Acces<;ing the S\skm 

A two part process essentially t.letermines a person·s 
eligibility for rehabilitation services. First, docs the person 
have a disability? Second. t.loes he/she re4uire assistant:e 

from the vocational rehabilitation system to achieve an 
employment outcome? Presumption of ability changes the 
"old way" of an "evaluation of rehabilitation potential". to an 
assessment of eligibility and rehabilitation needs. 

Eligibility determinations must now focus first on the 
use of existing data, particularly on information provided hy 
the individual with a disability, his/her family, or advocates . 
Other sources may include education agencies. social 
security agencies, the individual's personal physician. 
previous or current employer(s), community organizations 
such as UCP affiliates. and any organization or person 
referring the individual. If existing data is not available. 
insufficient, or outdated. a preliminary assessment may be 
provided to include the provision of rehabilitation goods 
and services such as supported employment services. 
personal assistance services, and rehabilitation technology 
services. 

A comprehensive assessment may occur if ac.lc.litional 
information is needed. However. the statute limits the extent 
of any comprehensive assessment to specilic information 
needed to develop a program ll I services. Fi nail y. ant.I most 
importantly, a decision regarding eligihilitv must now he 
made within 60 days. A short extension may he pmvidec.1 
if mutually agreed upon between the int.livit.lual wilh a 
c.lisahility and the vocational n:hahililation counselor. 

In other words, people are presumed 
able to work, unless the counselor can 
UNEQUIVOCALLY demonstrate that no 
employment outcome is possihle. 
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Supported employment service providers have been hearing for years from persons with 

.-evere and multiple disabilities that they MUST be able to choose their own service providers. 

their own jobs. their own supports. and their own funding source. Now. for the first time. there 

_]111111[ 
...o. · 
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is legislation that begins to answer the issue of choice. The new Rehabilitation Act Amendments 

•1 · I I I I I i •1 , 
I I I I I I I I I . 

,1 f 1992 clearly reflects values aimed at empowering persons with disabilities. The following regulations will ensur. 

that individuals with severe and multiple disabilities have CHOICE AND CONTROL over their rehabilitation services. 

~hecklist of "Choice Regulations" 

THE IWRP MUST .... 

./ be jointly developed between the individual with the disability and the counselor . 

./ be designed to achieve the employment objectives of the individual with the 
disability . 

./ be consistent with the individual's strengths, priorities, abilities, and capabilities . 

./ be designed to include a statement, in the individual's words, describing how he 
or she was informed of and involved in choice related to: 

I. employment goals 
2. objectives 
3. services 
4. service providers 
5. methods used to procure or provide services . 

./ be designed to include information regarding related services and benefits . 

./ be provided in the language or mode of communication of the individual. 

./ be agreed upon by the individual with the disability and the counselor . 

./ be signed by the individual with the disability and the counselor . 

./ be copied to ensure that the individual has his/her own copy of the final document. 
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Supported Employment Programs 

SupporteJ Employment proviJes a means for inJiviJuals with se vere Jisabilities to 

obtain anJ maintain community integrateJ competitive employment. P.L.102-569 incluJes 

many Jefinitions relateJ to SupporteJ Employment Programs. The statute defines supportec.1 
- ----- - employment, supported employment services, ongoing support services. and extenJeJ 

services. The following table presents some of the key definitions in the Rehabilitation Act of 1992 relatec.1 to 
supported employment programs. 

J J~=============P=.L===.=10=2=·=5=69=:==S=u=p=p=o=r=te=d=E==m=p=lo=ym====en=t=D===efi=m=i=h=·o=n=s============:
1
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SUPPORTED EMPLOYMENT is ... 

competiti ve work in integrated work settings; 
tor persons with the MOST severe disabilities; 
for whom competitive employment has not traditionally occurred; 
or for whom c:ompelitive employment has been interrupted or intermittent as a result of a severe disability; and 
who. because of the severity of their disability, need intensive support services; or 
extended services in order to perform such work. 

This term also includes transitional employment for persons with the most severe disabilities due to mental illness. 

SUPPORTED EMPLOYMENT SERVICES are defined in this statute as ongoing support services and other appropriate services, 
for individuals with the MOST severe disabilities. They are ... 

• 
any service(s) that assist(s) an individual in entering or maintaining integrated, competitive employment; 
based on the needs of the eligible individual, as specified in an IWRP; and :_ 
provided by the designated State unit for a period of time not to exceed 18 months; or 

II 

under special circumstances, may be extended beyond 18 months if the eligible individual and the rehabilitation counselor 1· 

jointly agree to extend the time in order to achieve the rehabilitation objectives in the IWRP. 

I ONGOING SUPPORT SERVICES are provided to individuals with the most severe disabilities and ... 

I : occur at least twice monthly to asses~. the employment situation at the job site; or at the request of the client, off site: 
and based on the assessment, provide for the coordination or provision of intensive services, at or away from the job site. 
that are needed to maintain employment stability: and 

1 · 

may include such things as a supplementary assessment; intensive job-site training; job development and placement: social 
skills training; observation or supervision of the individual; contact with the employers, individual, parents, family members. I 
or advocates; facilitation of natural supports: any other service identified in Section 103; or a service similar to another 1 

service described in this subparagraph. 
I 
I 

EXTENDED SERVICES include ongoing support services and other appropriate services needed to support and maintain an 
individual in supported employment They are ... 

I any service(s) needed to support an individual in maintaining integrated, competitive employment; 1 
! provided by any appropriate resource such as a State agency, a nonprofit private agency, or an employer after the individual , 

has transitioned from support provided by the designated State vocational rehabilitation unit; J: 
based on the needs of an eligible individual as specified in an IWRP which must include a statement of_ the source of the 
extended services. j; 

If it is not possible to identify such a sou~e, a statement may be included describing the hao;is "for concluding that there is !i 
a reasonable expectation that such sources will become available." Extended sen-ices may include natural supports [Scl· . i 
635(h)(6)(C)(iii > J. " i 
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Does Supported Employment 
Need "Fixing?" 

In spite of supported employment's national success. there continues to exist a numbc.>r Pt 

impkmentation issues. The re vised supported employment regulations. as publi shed 1n the FcJcr;tl 
Register on June 24. 1992 fVol. 57. no. 122: pp. 28432-2X4421 . . -;pecifically addre.1.,.sed so me.> Pf 

these.> cuncems. Similarl y. the 1992 Rehabilitation Act Amendment-; have made some significant 
changes in an attempt to "FIX" these implementation issues. The folluwing table presents somc 
of the major areas of concern and the reauthorized A<.:t changes. 

PROBLEM 

Programs mntinue to amid 
sdt!cting those indhiduals ~ith 
the most severe disabilities. 

People with severe physical, 
dual seIN>ry, or other multiple 
disabilities are having difficulty 
accessing local services acros.s 
the country. 

AMENDMENT CHANGES 

The definition of Supported Employment now includes the following: 

Greater emphasis has been placed on terms that describe the individuals tc>r whom 
supported employment was designed to serve. The new definition now uses the 
word "MOST" in front of the word severe. 

The word "intensive" has been added to the definition for emphasis and to 
describe the type of supported employment services or extended services that an 
individual needs to achieve employment. NOTE: The Committee was very 
concerned that there be NO specific numerical requirements or other arbitrary 
requirements used in the regulations (Senate Report 102-357, p.22). 

A statutory definition of 'ongoing support services' has been added to the Act. 

These services have been defined to include almost anything required by the 
individual receiving services such as transportation, communication, personal 
assistance services, rehabilitation technology, job redesign, environmental 
adaption, social skills training, counseling or other emotional supports, and family 
support. (Senate Report 102-357, p.24) 

The inclusion of natural supports has taken on a broad definition and is meant to 
include having a supervisor, co-worker, or other employer( ee) provide supervision 
and support at the worksite; using college students, friends O'Fo volunteers/mentors 
from work or the community to provide needed services or supports: or using 
family members in a support role. (Senate Report 102-357, p.24) [Emphasis aJd~dl 

I Presently, there exists a lack of 
extended service providers that 

! ran he identified from the 

Much of the statuto~· definition governing extended services remains the same with two 
important exceptions. 

.I "'""' of emplo~menL 

! 
I 
" ,, 

If it is not possible to identify a provider of extended services when the IWRP is j 
written. a statement may he included that states wily there is reasonahk 
expectation that such a source will he availahlc. This provision also indicates that 
extended services ma~· include natural supports. TI1e comhination nf these 
amendments will assist individuals with the most severe disahiJities WIHl ha\°\'. 
frequently heen denicu access to supponed employment. 



1 
Jl Rehabilitation Technology 

• 

• 

Rehabilitation Technology 
refers to a broaJ range of 
services anJ Jevices . The 
Rehabilitation Act AmenJments 
uses the term to mean: 

all activities previously incorporated under the 
term "rehabilitation engineering", 

assistive technology devices, and 

• assistive technology services. 

Achieving the Rehabilitation Goal 

The Rehabilitation Act mandates that the 
rehabilitation system provide rehabilitation 
technology to an individual if it is needed to achieve 
his/her rehabilitation goals. This makes technology 
exempt from the comparable services and benefits 
requirement. Most other services under Section 103 
of the Act is subject to what is called a "search for 
similar benefits." A search for similar benefits 
means that the rehabilitation system does not have to 
provide a service until every other possible funding 
source has been exhausted. Therefore, a rehabilitation 
counselor must provide technology to an individual 
with a severe disability who needs it to achieve 
his/her employment and other rehabilitation goals. 
The consumer can not be forced to wait through a 
lengthy or significant delay before the provision of 
services while other funding sources are exhausted. 

For example. Amy's employment goal was to 
become employed as a data entry specialist for an 
insurance company. She had severe cerebral palsy 
and was unable to communicate verbally with her co­
workers. Amy asked her rehabilitation counselor to 
purchase a "Touch Talker" as a job accommodation . 
The device was needed for Amy to fully meet her 
rehabilitation goals. the counselor provided the 
technology . 

Individualized Written Rehabilitation Program 

The technology needs of an inJividual must 
he specified in the lnJividualized Written 
Rehabilitation Plan (IWRP) . This incluJes " a 

· statement of the specific rehabilitation tcchnolog~· 

I. 

New State Plan Requirements for 
Rehabilitation Technology 

Describe how a broad range of rehabilitation 
technology services will be provided at each 
stage of the rehabilitation process . 

[Sec. I 01 (a)(5)(C)(i)] 

2. Describe how a broad range of such 
rehabilitation technology services will be 
provided on a statewide basis. 

[Sec. I 01 (a)(5)(C)(ii)] 

3. Describe the training that will be provided to 
vocational rehabilitation counselors, client 
assistance personnel, and other related services 
personnel. 

[Sec.101 (a)(5)(C)(iii)) 

4. Describe the manner in which devices and 
services will be provided or worksite 
assessments will be made as part of the 
assessment for determinini eligibility and/or 
needs of an individual. 

[Sec.101 (a)(31)) 

services to be provided to assist in the 
implementation of intermediate rehabilitation 
objectives and long-term rehabilitation goals." 

KeY report language states the following: 

" ... the !WRP should provide for regular and 
periodic assessments to ensure that a match 
exists hetween the supports, the technologr. 
and the cllrrent and changing needs o( the 
individllal u·ho will be using the technologr. us 
ll'ell us other people involved in the prorision 
o( .ff/Tice .\· 1rho require the i11for111utio11 ... " 
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The Rehabilitation Act 
A mend men ts of 1992 states 
that... 

"Thf:' term 'transition services' 
mf:'ans a coordinated set of 
acri vi ties for a student, 

designed within an outcome-oriented process, that 
promotes movement from school to post school 
actlvltles, including post secondary education, 
vocational training, integrated employment (including 
supported employment), continuing and adult 
education, adult services, independent living, or 
community participation. The coordinated set of 
activities shall he hased upon the individual student's 
needs, takin;: into account the student 's prefaences and 
interests, and shall include instruction, community 
experiences, the development of employment and other 
post school adult living objectives, and when 
appropriate, acquisition of daily living skills and 
functional vocational evaluation. 

This definition of transition sc1Ticc." duplicates 
the one in<.:luded in the Individuals with Di ,~1ti1l1til·, 

Education Act !IDEA ). It is irnp(lrtant tll ll llk'. ~111 l·,· 

numerous amendment;; were added tu PL I (),2.5(,l) 

related to transition. The amendments recognize tha t 
many students with disabilities will exit th e schuul 
systems requiring rehabilitation servi<.:es. Of <.:ritical 
importance. the new regulations mandate a state plan 
requirement for rehabilitation programs. The state 
agency must specifically address devel opment ol 
policies that will be implemented to assure that 
rehabilitation agencies coordinate with state edu<.:ation 
agencies, in order to assure that students exiting the 
schools who require rehabilitation servi<.:es receive 
those services with no break in servi<.:e. Thus an 
eligible individual's IWRP should be completed 
BEFORE the individual leaves the school svstem. The: 
transition provisions added to the Act do not shift the 
burden for transition planning from education 10 

rehabilitation. Instead. they will force coonJination .vul 
collabor.uion between the 1wo "Ystems so there will be 
no gap in service for eligible studenL-.. 

New State Plan Requirements for Transition 

GOALS AND PUBLIC EDUCATION. Each state plan must: 
.. . contain plans, policies, and procedures to be followed (including entering into a formal interagency cooperative 
agreement... with education officials responsible for the provision of a free appropriate public education to students who are 
individuals with disabilities) that are designed to: 

A.) facilitate the development and accomplishment of -
(i) long-tenn rehabilitation goals; 
(ii) intennediate rehabilitation objectives; and 
(iii) goals and objectives related to enabling a student to live independently before the stuQent leaves a school 

setting, to the extent the goals and objectives described in clause (i) through (iii) are included in an 
indiv1dualized education program of the student. including the specification of plans for coordination with 
the educational agencies in the provision of transition services; 

B.) facilitate the transition from the provision of a free appropriate public education under the responsibility of an 
educational agency to the provision of vocational rehabilitation services under the responsibility of the designated 
State unit including the specification of plans for coordination with educational agencies in the provision of transition 
services authorized under section 103(a)(14) to an individual, consistent with the individualized written rehabilitation 
program of the individual; and 

C.) provide that such plans, policies, and procedures will address -
(i) provisions for determining State lead agencies and qualified personnel responsible for transition services: 
(ii) Procedures for outreach to and identification of youth in need of such services; and 
(iii) a timeframe for evaluation and followup of youth who have received such services (Sec. 10l (a)( 24 ))_ 



~~----------------------------.................................. ~ 

Texas Association 
for Persons In 

Supported Employment 

NEWSLETTER VOL. 1, NO. 1 FALL, 1993. 

THE TEXAS CHAPTER OF APSE 

Executive Board 

Kris Cusack - President 
Texas Education Agency 

475-2702 

Michelle Langianese • Vice President 
Neche Crossing 

459-7681 

Ann Laquey ·1st Vice President 
Education Service Center, Region XIU 

929-1325 

Shelley Dumas - 2nd Vice President . 
University of Texas 

471-7621 

Liz LaRue - Secretary 
United Cerebral Palsy 

834-1827 Ext. 128 

Marilyn Moffett· Treasurer 
Vaughn House 

444-9763 

Kathy Reed - Parliamentarian 
Healthcare Rehabilitation Center 

444-4835 

Renee' Borders - Editor 
Clifton Center, AISD 

453-6638 

Leslie Vlasman • Editor 
Clifton Center, AISD 

453-6638 

By Kris Cusack 

In 1990 a group of individuals rep­
resenting thirty-five agencies or­
ganized Austin Community Coa­
lition For Employment Support 
Services (A.C.C.E.S.S.). After 
many meetings and group discus­
sions a need was realized that the 
entire state would benefit if we 
could come together as a profes­
sion and share ideas. In 1992 ap­
proximately thirty people came 
together to discuss the formation 
of a Texas chapter of APSE. 

During this past year, we have 
applied as a chapter in develop­
ment and have formally elected 
officers. Currently we are looking 
for people to serve on the legisla­
tive and fund raising committees, 
as well as consumer, employer, 
and parent representatives. We 
are also interested in dividing the 
state into four sections and having 
a T.A.P.S.E. representative from 
each section to serve on the execu­
tive board. Presently we are rc­
cruitingmembership forT.A.P.S.E. 
from the professional, student, 
consumer, and employer realms 
in order to enhance the diversity 
within the organization. 

The mission of T.A.P.S.E. is to pro­
mote supported employment op­
portunities for persons with dis­
abilities and provide support for 
professionals working within the 
field. T.A.P.S.E. shall advocate for 
individuals with disabilities to have 
the opportunity for: 

• A life with dignity and 
opportunity 

• Vocational growth and 
development 

• Increased independence 
• The utilization of natural 

supports 
• The chance to be recognized 

for their abilities 
• Informed choices and decision 

making opportunities 
• Supports that reflect the 

concerns, needs, and desires 
of the worker 

We are all very excited about get­
ting our state chapter off and run­
ning and also realize there will be 
many challenges facing us, there­
fore, we encourage all interested 
persons to give us their input and 
cncouragemen t. 
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• \ \' i ! I crcd en ti<i I:; h ' u:;vd '(I kel'r 
people out? 

• 001...:s class room training g· ~ ner­
alize toon-the-jtlb performance? 

• \\'hJt cJboul optilin<1l <1ddition<1l 
certification with salMy / cash 
incenti ve? 

• What will the 12 transition state 
be doing regurding credenti.11-
mg 

• fncrc;1sc \'<due~: 

• Tap into the Employment Con­
sultant / Her.d l Iunler gr0ups' 

• Identities 

Isolation: 

• Local/state APSE chapters are 
helpful 

• Local forums which bring in all 
SE personnel to discuss issues 
and provide education through 
speakers would be helpful 

Ne,·; Staff Member At TEA 

LinJ.i J. \ \'alls h,1 s recentl y joined 
the TexJs Education Agency staff 
;1s tlw r rans1lit1n Consultant for 
Secondary Special Education Pro­
grams. 

Linda has had experiences in sev­
eral school districts at the second­
ary le•d with student.:, in special 
education and their transition to 
wurk <1nd from school tu work, us­
ing supportive employment. She 
has, also, served on the board of 
directors of local non-profit agen­
cies and acted as the liaison be­
tween these boards, the commu­
nity and other agencies within the 
state. 

If you have any questions concern­
ing transition and how it relates to 
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programming fo r s tudents with 
disabilities at the secondary level. 
please feel free to call her (312)463-
9414. 

Attention 

Since T.A.S.P.E. is a new organiza­
tion, we encourage people from 
around the state to send us articles 
and events for the calendar to share 
with people within the state. 

- - - - - - - - - - - - -~:-- - - - - - - - - - - - -~,- - - - - - - - - - - - -
Detach and Return · .. ... Detach and Return 

Texas Association For Persons In Supported Employment 

Name: 

Address: 

Phone: 

Membership: 

Send information and check to: 

Membership Information 

Regular 
Associate 
Student 
Organization 

TAPSE 

$10.00 
$10.00 
$10.00 
$25.00 

c / o Marilyn M. Moftett, Treasurer 
l 70ti Sylvan 
/\ustin, Texas 7H741-2527 

Membership Year 



M1ss1on 

The Association for Persons in 

Supported Employment is a mem­

bership organization formed to 

improve and expand integrated 

employment opportunities, ser­

vices, and outcomes for persons 

with severe disabilities. APSE: 

• .Provides advocacy and edu­

cation to customers of supported 

employment (SE), i.e. supported 

employment professionals, con­
sumers and their family mem­

bers, and supported employers. 

• Addresses issues and barriers 
which impede the growth and 

implementation of integrated 
employment services. 

• Improves SE practice so that 
individuals and communities 

experience SE as a quality ser­

vice with meaningful outcomes. 

t Promotes national, state, and 

local policy development which 

enhances the social and econom­

ic inclusion and empowerment of 

all persons with severe disabilities. 

t Educates the public and the 

business community on the 

value of including people with 

severe disJbilities Js fully partic­

ipating community members. 

(.)PS_ Membership Application 

State Zip 

Telephone Fax 

Ple.se provide the following inforrmtion. 

OConsumer 
0 family Member 
0 Employer 

0 Professional (please give your job title) 

O Other tspecifyl1 ________ _ 

My organiution is: 

0 Advocacy Organization 0 SE Provider 
0 State Agency 0 School 
O Federal Agency 
O Local Agency. 

0 University 

0 Rehab Program 
O Other (specify) _________ _ 

lndi\ iclual Fees 

One copy of thcJ'\dva11u:/I vole unless otherwi..e no1~'<1 . 

Use column A if your organization IS NOT a 
standard organizational or contributing member . 

Use column B if your organization IS an organi­
zational or contributing member. 

Individual Income: A 
More than $26,000 0 $50 
$15,000 - $26,000 0 $40 
$12,000- $14,999 0 $30 
less than $12,000 0 $15 
Family Membership 

B 
() $40 
0$30 
0$20 
0$10 

2 copies/2 votes 0 $60 0 $50 
Lifetime Membership 0 $1,200 0 $1,000 

Org.rni1ational Ft.~es 

Number of copies of theJ'\dvance'number votes noted below. 

Organizational Membership 
5 copies/1 vote 0 $ 2 50 

Cootributing Membership (includes fll-e rnnference 
regi!ilratioo for one consumer> 

6 copies/1 vote 0 $350 

Subscription lo lheAdvance only tlhos "no1 • """"bt-"h•p 1 

2 copies/0 votes 0 $85 

P .n nw n I I n ~I r u c I i on s 

Send check or credit card information with your 
application to : APSE, 5001 W. Broad Street, 
Suite 34, Richmond, VA 23230 

UirYCtian members add $8; olher non-US members 
add $15 to all rates above. 

Amount Enclosed !US ( urrency only), _____ _ 

or fax credit card information to 804 •282 •2513 

card number exp. date 

cardholder sign..iture 
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